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Description:
CHA 3UE is a rigorous university preparatory course of study which addresses curriculum expectations for  the Ontario Secondary School Diploma as well as the Group 3 (History) Requirements of the International Baccalaureate Programme.  

Major Areas of Study:
The course will consider major topical investigations which correspond to the thematic and analytical focus of the I.B. (Higher Level History) Paper 3 exam.  The areas of investigation will be the following:
a) The Development of Modern Nations: 1865-1925 
b) Emergence of the Americas in Global Affairs: 1880-1929 
c) Political developments in the Americas after Second World War 1945-79 (focus on The Cuban Revolution and the Cuban Missile Crisis)
d) The Mexican Revolution: 1910-1940 (circumstances permitting)

In addition to preparing students for the Higher Level Paper 3 History I.B. Exam (to be written in May 2011), the course will target and develop students’ skills in executing the specific demands of the I.B. programme’s written assignments – the ‘Internal Assessment’ and the ‘Extended Essay’.

Specific Expectations:

Finally, it should be understood that the point and purpose of academic History is not merely the memorization of names, dates, and places; content mastery is critical, but not an end unto itself.  The course will require students to develop advanced independent reading, writing and critical thinking skills.  Historical analysis requires informed, unique and authentic argumentation thoroughly supported with documentary evidence.

Throughout the Diploma Programme history courses (CHA 3UE & CHY 4UE) students will develop proficiency in the methodology and practice of the discipline of History.  Such skills include:

1. The gathering and sorting of historical evidence

a. Developing research skills of locating and selecting relevant and appropriate evidence, from books, articles, websites and audio-visual resources

b. Recognizing the distinctions between different kinds of evidence:  primary and secondary, textual, audio-visual, oral, graphic, tabular.

2. The evaluation of historical evidence

a. Recognizing the subjective nature of historical sources

b. Examining sources of information and interpretations, and for cases where they collaborate, complement or contradict each other

c. Recognizing the value of sources, and reasons to use them cautiously

d. Recognizing and appreciating why and how opinions and interpretations differ

3. Recognizing and understanding historical processes and their relationships to human experience, activity and motivation

a. Recognizing, explaining and analysing causes and consequences

b. Recognizing, explaining and analysing continuity, change and development over time

c. Recognizing, explaining and analysing similarity and difference

d. Relating human activities, experiences and motivations in history to a range of cultural and social dimensions

e. Synthesizing material studies across time and space

4. Organizing and expressing historical ideas and information

a. Posing questions and hypotheses and answering or testing them

b. Handling and synthesizing sources for one inquiry

c. Selecting and deploying information and ideas

d. Constructing narratives, with ideas, analysis and relevant substantiation

e. Summarizing and arriving at conclusions

5. Establishing links subject material to the Theory of Knowledge course

Students must be thoroughly acquainted with the glossary of command terms (see Appendix E).
Course Assessment & Evaluations Schedule:

Mid-October:


a) in-class objective content & subject mastery evaluation


b) in-class I.B. “Paper 3” Essay Test

End of November: 
  

a) Internal Assessment


b) I.B.  “Paper 1” Document Test

Mid-January:


a) in-class objective content & subject master evaluation


b) in-class I.B. “Paper 3” Essay Test

Early March: 


a) in-class objective content & subject master evaluation


b) Stage 1: Extended Essay / I.A. Summative Submission
Early May:


a) in-class I.B. “Paper 3” Essay Test


b) Stage 2: Extended Essay / I.A. Summative Submission

June:

a) Final Examination

Evaluation Criteria & Markbands
Students will be evaluated through a variety of assessment and evaluation methods and in accordance with the Ontario Secondary School Diploma (OSSD) and International Baccalaureate Diploma (IB) requirements.
It is imperative that students become familiar with the evaluation criteria for each component of the I.B. History programme.  

a) Paper 1: Document Analysis Exam 


(Appendix A)
b) Paper 2: Essay Exam (20th Century World History) 
(Appendix B)
c) Paper 3: Essay Exam (History of the Americas) 
(Appendix C)
d) Internal Assessment (I.A.) (History) 


(Appendix D)
e) Extended Essay (E.E.)( History)

 



In addition to these formal I.B. style evaluations, the course will assess and evaluate student achievement through in-class multiple choice style tests.  It should be noted, however, that I.B. Exams do not follow this format.  Rather, this form of questioning will provide the teacher and students with a quick and accurate measure of content mastery and will indicate an appropriate course of action to increase student achievement on subsequent essay and/or document analysis exams.   
In order to report on student achievement through the Ontario Report Card, a translation from I.B. evaluation notation must be performed.  Students will be familiarized with the relationship between I.B. and OSSD reporting methods.  As questions arise, it is important that students and parents seek answers and clarify understanding on the evaluation and reporting of student achievement.

Students do not receive an actual I.B. grade until the programme has been completed and reports returned to the school in July of 2010.  The grade on the Ontario Secondary School Diploma Report Card throughout the student’s grade 11 and 12 year reflects the student’s performance against the Ontario Secondary School curriculum as it is harmonized with and anticipates the summative expectations of the I.B. Diploma Programme in History.

Topical Unit Overview:

1. The Development of Modern Nations: 1865-1929
Between the mid 19th century and the early 20th century, countries within the Americas experienced a transformation.   ‘Modernization’ – a process that involved the progressive transformation of the economic, political and social structures of the countries of the region – will be analysed through a case study approach, using two countries from the region as examples.  Topics will include

a) causes & consequences of railroad construction, industrial growth and economic modernization, the development of international and inter-American trade, neo-colonialism and dependency

b) causes and consequences of immigration, emigration and internal migration, including the impact upon, and experience of, indigenous peoples

c)  development and impact of ideological  currents including Progressivism, Manifest Destiny, liberalism, nationalism, positivism, Social Darwinism, ‘indigenismo’ and nativism.

d) social and cultural changes: the arts and role of women

e) influence of leaders in the transition to the modern era: political and economic aims; assessment of the successes and failures of Theodore Roosevelt, Wilfrid Laurier and a Latin American leader of the student’s choice

f)  social, economic and legal conditions of African Americans between 1865 and 1929; the Great Migration and the Harlem Renaissance; the search for civil rights and the ideas, aims and tactics of Booker T. Washington, WEB Dubois and Marcus Garvey

2. Emergence of the Americas in Global Affairs: 1880-1929
This section focuses on modernization in the region, and its impact on foreign policy.  It explores the involvement of the nations in the First World War.  Modernization shaped the new nations and its effect created the basis for a major shift in the foreign policies of the region.  By the end of the century, for example, the United States played a more active role in world affairs, and in the affairs of Latin America in particular, thus transforming inter-American relations.  When the First World War broke out in Europe, several American countries were involved in the conflict.  When the war ended, its impact was felt in the economic, social and foreign policies of the participating countries.

a) United States’ expansionist foreign policies: political, economic, social and ideological reasons

b)  Spanish American War: Causes and Effects (1898)

c) United States’ foreign policies: the Big Stick, Dollar Diplomacy; Moral Diplomacy; applications and impact on the region;

d) United States’ and the First World War – from neutrality to involvement; reasons for  US entry into the First World War; Wilson’s peace ideals and the struggle for ratification of the Versailles Treaty in the  United States; significance of the war for the United States’ hemispheric status

e) Involvement and participation of either Canada or one Latin American country in the First World War; reasons for and/or against participation; nature of participation

f) impact of the First World War on two countries in the Americas; economic, political, social and foreign policies
3. Political developments in the Americas after Second World War 1945-79 (Focus on Cuba)
This section focuses on domestic concerns and political developments after 1945.  The majority of states in the Americas experienced social, economic and political changes and challenges.  Political responses to these forces varied from country to country: from the continuation of democracy to multi-class `populist` alliances to outright conflict, revolution and the establishment of authoritarian regimes in the 1960s and 1970s.  Areas of study include: conditions for the rise to power of new leaders; economic and social policies; treatment of minorities.

a)  United States: domestic policies of Truman, Eisenhower and Kennedy
b)  Johnson and `the Great Society`; Nixon`s domestic reforms
c)  Canada: domestic policies from Diefenbaker to Chretien
d) Causes and effects of the Quiet Revolution in Quebec
e) Populist leaders in Latin America: rise to power; characteristics of populist regimes; social, economic and political policies; the treatment of opposition; successes and failures (suitable examples could be Peron, Vergas or any relevant Latin American leader)
f)  The Cuban Revolution: political, social, economic causes; impact on the region

g)  Rule of Fidel Castro: political, economic, social and cultural policies; treatment of minorities; successes and failures

h)  military regimes in Latin America: rationale for intervention; challenges; policies; successes and failures
4. The Mexican Revolution: 1910-1940 (Circumstances Permitting)

This section focuses on the causes, course, and impact of the Mexican Revolution that occurred in a country that had experienced a lengthy period of political stability and economic growth.  The socio-economic composition of revolutionary leadership was varied, as were the aims.  The revolution was prolonged and costly.  The Constitution of 1917 has been described as the most progressive constitution created at this time in the region.   It had significant influence on the political developments of the country and the area.  The revolution impacted greatly on the arts, arguably representing the earliest and the most enduring attempt to overcome racial divisions and incorporate the Indian heritage into the national identity.

a) Causes of the Mexican Revolution: social, economic and political; the role of the Porfiriato regime

b) The revolution and its leaders (1910-1917): ideologies, aims and methods of Madero, Villa, Zapata, Carranza; achievements and failures; Constitution of 1917; nature and application

c)  Construction of the post-revolutionary state (1920-1938): Obregon, Calles, and the Maximato; challenges, assessment of their impact in the post-revolutionary state

d) Lazaro Cardenas and the renewal of the revolution (1939-1940): aims, methods and achievements

e) the role of foreign powers (especially the United States) in the outbreak and developments of the Mexican Revolution; motivations, methods of intervention and contributions

f) Impact of the revolution on the arts, education and music (suitable examples could be Siqueiros, Rivera, Orozco); the impact of Vasconcelos` educational reforms; the development of popular music, literary works on the revolution.

Appendix A:
Paper 1: Document Exam





          (Standard & Higher Level)

The I.B. History Paper 1 Document Exam will be a common evaluation for Standard and Higher Level programmes.  The exam will be one hour in length.  The format of the exam will be as follows:

	Question:
	Objective:

	1. The first question will test comprehension and understanding of one or more documentary sources.
	• knowledge and understanding of historical sources

	2. The second question will test analysis of sources through the comparison and contrast of two sources
	• application and interpretation
• compare and contrast historical sources as evidence

	3. The third question will ask students to discuss two sources, in relation to their origin, purpose, value and limitations
	• synthesis and evaluation
• evaluate historical sources as evidence

	4. The fourth question will test evaluation of sources and contextual knowledge
	• knowledge and understanding
• demonstrate an understanding of historical context
• synthesis and evaluation
• evaluate and synthesize evidence from both historical sources and background knowledge


The topical focus of the Paper 1 Document Exam will be “Peacemaking, Peacekeeping – international relations 1918-1936”.  This prescribed subject addresses international relations from 1918 to 1936 with emphasis on the Paris Peace Settlement – its making, impact and problems of enforcement – and attempts during the period to promote collective security and international cooperation through the League of Nations and multilateral agreements (outside the League mechanism), arms reduction and the pursuit of foreign policy goals without resort to violence.  The prescribed subject also requires consideration of the extent to which the aims of peacemakers and peacekeepers were realized and the obstacles to success.

The areas on which the source-based questions will focus are:

a) Aims  of the participants and peacemakers: Wilson and the Fourteen Points

b) Terms of the Paris Peace Treaties 1919-1920: Versailles,  St. Germain, Trianon, Neuilly, Sevres/Lausanne 1923

c) The geopolitical and economic impact of the treaties on Europe; the establishment and impact of the mandate system

d) Enforcement of the provisions of the treaties: US isolationism – the retreat from the Anglo-American Guarantee; disarmament – Washington, London, Geneva conferences

e) The League of Nations effects of the absence of major powers; the principle of collective security and early attempts at peacekeeping (1920-1925)

f) The Ruhr Crisis (1923); Locarno and the “Locarno Spring” (1925)

g) Depression and threats to international peace and collective security: Manchuria (1931-1933) and Abyssinia (1935-1936)


Sources will be primary or a mixture of primary or secondary; they may be written, pictorial or diagrammatic.  Documentary sources in Paper 1 cannot be handled with confidence unless students have a strong grasp of the historical context of the prescribed subject.  It is therefore essential that students read the authoritative secondary sources that will provide them with a strong foundation in the prescribed subject.


There will be five documentary sources on the Paper 1 Exam.  Some questions will be answered using only evidence from one or more of the sources, as indicated.  In other questions students will be asked to use their own knowledge as well as evidence in all the sources.

The maximum mark for this paper is 25. The paper is marked using a paper-specific analytic markscheme.

Appendix B
Paper 2 Essay Exam (20th Century World History)               

          (Standard & Higher Level)

	Essay Mark
	Approx. I.B. Grade 
(20x2=40)
(1-7)
	Approx. Ontario Equivalent (%)
	Descriptor

	16-20
	
	
	• Answers are clearly focused responses, showing a high degree of awareness of the demands of the question.  Where appropriate, answers may challenge the question successfully
• Details and accurate historical knowledge is applied as evidence and used consistently and effectively to support critical commentary.
• Events are placed in their historical context and there is a perceptive understanding of historical processes and (where appropriate) comparison and contrast
• There may be evaluation of different approaches to, and interpretations of, historical issues and events.  This evaluation is integrated effectively into the answer to support and supplement the argument
• Answers are well structured and clearly expressed, using evidence to support relevant, balanced and focused historical arguments

	13-15
	
	
	• Answers are clearly focused responses to the demands of the question
• Relevant historical knowledge is applied as evidence.  Critical commentary using the evidence base is present but not always used consistently
• There may be awareness and some evaluation of different approaches to, and interpretations of, historical issues and events.  These are used to supplement, in a relevant manner, the arguments presented.
• Answers are structured (either chronologically or thematically) using relevant evidence to support historical arguments

	10-12
	
	
	• Answers indicate that the demands of the question are understood and addressed though not all implications are considered
• Relevant, largely accurate historical knowledge is present and applied as evidence.  Answers may attempt some critical commentary. 
• Events are generally placed in their historical context.  There is an understanding of historical processes and (where appropriate) comparison and contrast
• There may be some awareness of different approaches to, and interpretations of, historical issues and events.  However, responses that mainly summarize the views of historians and use these as a substitute for, rather than a supplement to, the deployment of relevant historical knowledge cannot reach the top of this markband
• There is a clear attempt to structure answers either chronologically or thematically

	8-9
	
	
	• Answers indicate that the demands of the question are generally understood
• Relevant historical knowledge is present and applied but is not fully or accurately detailed and is presented in a narrative or descriptive manner.  Alternatively, there is coherent argument that requires further substantiation.  Relevant critical commentary is implicit
• There has been an attempt to place events in their historical context and to show an understanding of historical processes and (where appropriate)_comparison and contrast
• There is evidence of an attempt to follow a structured approach, either chronologically or thematic.

	6-7
	
	
	• Answers indicate some understanding of the question
• There is some relevant historical knowledge, but it is limited in terms of quantity and quality
• There may be some attempt to place events in their historical context.  Understanding of historical processes and (where appropriate) comparison and contrast may be present but underdeveloped
• While there may be a recognizable essay structure, the question is only partially addressed

	4-5
	
	
	• Answers reveal little understanding of the question.
• While historical details are present, they are largely inaccurate and/or of marginal relevance to the task
• There is little or no understanding of historical context or historical processes
• While there may be a recognizable essay structure, there is minimal focus on the task

	1-3
	
	
	• Answers lack understanding of the demands of the question or accurate/relevant historical knowledge
• Answers show little or no evidence of appropriate structure and consist of little more than vague, unsupported assertions

	0
	
	
	• The work does not reach a standard described by the descriptors below


The topical focus for the I.B. Paper 2 Essay Exam (History) will be:

1) Causes, Practices and Effects of Wars in the 20th Century.
War was a major feature of the 20th century.  In this topic the different types of war will be identified, and the causes, practices and effects of these conflicts will be studied.

a) Major Themes:

	Different types and nature of 20th century warfare
	• Civil
• Guerrilla
• Limited, Total War

	Origins and causes of wars
	• Long-term, short-term and immediate causes
• Economic, ideological, political, religious causes

	Nature of 20th century wars
	• Technological developments, tactics and strategies, air, land, and sea
• homefront: economic and social impact (including changes in the role and status of women)
• Resistance and revolutionary movements

	Effects and results of wars
	• Peace settlements and wars ending without treaties
• Attempts at collective security pre-and –post Second World War
• Political repercussions and territorial changes
• Post-war economic problems


b) Material for detailed study
• First World War (1914-1918)
• Second World War (1939-1945)
2) Origins and Development of Authoritarian and Single-Party States 
The 20th century produced many authoritarian and single-party states.  The origins, ideology, form of government, organization, nature and impact of these regimes will be studied.
a) Major Themes:

	Origins and nature of authoritarian and single-party states
	• Conditions that produced authoritarian and single-party states
• Emergence of leaders: aims, ideology, support
• Totalitarianism: the aim and extent to which it was achieved

	Establishment of authoritarian and single party states
	• Methods: force, legal
• Form of government, (left- and right-wing) ideology
• Nature, extent and treatment of opposition

	Domestic policies and impact
	• Structure and organization of government and administration
• Political, economic, social and religious policies
• Role of education, the arts, the media, propaganda
• Status of women, treatment of religious groups and minorities


b) Material for detailed study
•  Cuba--Castro
•  Argentina--Peron
•  Germany-- Hitler

•  USSR—Stalin

Appendix C:  
Markband Paper 3 Essay Exam                                                                                     (Americas – Higher Level)

	Essay Grade
	Approx. I.B. Grade 
(20x2=40)
(1-7)
	Approx. Ontario Equivalent (%)
	Descriptor

	18-20
	
	
	•Answers are clearly focused responses, showing a high degree of awareness of the demands of the question.  Where appropriate answers may challenge the question successfully
• In-depth and accurate historical knowledge is applied consistently and convincingly to support critical commentary in addition, answers may reveal a high level of conceptual ability
• Events are placed in their historical context.  There is a clear understanding of historical comparison and contrast
• There may be evaluation of different approaches to, and interpretations of, historical issues and events.  This evaluation is integrated effectively into the answer to support and supplement the argument.  In addition, an awareness of the reasons for circumstances that produced differing and often conflicting historical interpretations is present
• Answers are well structured and clearly expressed, using evidence to support relevant, balanced and well-focused arguments.  Synthesis is highly developed, with knowledge and critical commentary fully and effectively integrated.

	15-17
	
	
	 • Answers are clearly focused responses, showing a high degree of awareness of the demands of the question.  Where appropriate, answers may challenge the question successfully.
•In-depth and accurate historical knowledge is applied consistently and convincingly to support critical commentary
• Events are placed in their historical context.  There is a clear understanding of historical processes and (where appropriate) comparison and contrast
•There may be evaluation of different approaches to, and interpretations of, historical issues and events.  This evaluation is integrated effectively into the answers to support and supplement the argument
• Answers are well structured and clearly expressed, using evidence to support relevant, balanced and focused arguments.  Synthesis is well developed, with knowledge and critical commentary fully and effectively integrated.

	12-14
	
	
	• Answers are clearly focused responses to the demands of the question
•Relevant in-depth historical knowledge is applied as evidence.  Critical commentary indicates some in-depth understanding but is not consistent throughout
• Events are placed in their historical context. There is a sound understanding historical processes and (where appropriate) comparison and contrast
• There may be awareness and some evaluation of different approaches to, and interpretations of, historical issues and events.  These are used to supplement, in a relevant manner, the arguments presented.
• Answers are well structured using evidence to support relevant historical arguments.  Synthesis is present but not always effectively or consistently integrated.

	9-11
	
	
	•Answers indicate that the demands of the question are understood and addressed, though not all implications are considered
• Relevant, largely accurate in-depth historical knowledge is present and applied as evidence.  Critical commentary indicates some understanding
• Events are generally placed in their historical context.  There is an understanding of historical processes and (where appropriate) comparison and contrast
• There may be some awareness of different approaches to, and interpretations of, historical issues and events.  However, responses that mainly summarize the views of historians and use these as substitute for, rather than the deployment of relevant historical knowledge cannot reach the top of this markband.
• There is a clear attempt to structure answers chronologically or thematically.  Synthesis is present but underdeveloped.

	7-8
	
	
	• Answers indicate that the demands of the question are generally understood.
• Relevant in-depth historical knowledge is present but is unevenly applied throughout.   Answers are presented in a narrative or descriptive manner.  Alternatively there is a limited argument that requires further substantiation.  Some attempt at analysis may be present but limited
•There has been some attempt to follow a structured  approach, either chronologically or thematic

	5-6
	
	
	• Answers indicate some understanding of the question
• There is some relevant, accurate historical knowledge but detail is insufficient
• Understanding of historical processes and (where appropriate) comparison and contrast may be present but underdeveloped
• While there may be a recognizable essay structure, the question is only partially addressed.

	3-4
	
	
	• Answers reveal little understanding of the question
• While historical details are present, they are largely inaccurate and/or of marginal relevance to the task
• There is little or no understanding of the historical context or historical processes
• While there may be a recognizable essay structure, answers consist of little more than poorly substantiated assertions.

	1-2
	
	
	• Answers lack understanding of the demands of the question or accurate/relevant historical knowledge
• Answers show little or no evidence of structure and consist of little more than unsupported generalizations.

	0
	
	
	•The work does not reach the standard described by the descriptor above


Appendix D:  Internal Assessment
The historical investigation (SL & HL) is assessed against six criteria that are related to the objective for the Diploma Programme History course.
	Criterion A
	Plan of the Investigation
	3 marks

	Criterion B
	Summary of Evidence
	6 marks

	Criterion C
	Evaluation of Sources
	5 marks

	Criterion D
	Analysis
	6 marks

	Criterion E
	Conclusion
	2 marks

	Criterion F
	Sources & Word Limit
	3 marks

	
	Total:  25 marks


A: Plan of the Investigation:

	Marks:
	Level Descriptor:

	3
	The research question is clearly stated. The method and scope of the investigation are fully developed and closely focused on the research question

	2
	The research question is clearly stated.  The method and scope of the investigation are outlined and related to the research question.

	1
	The research question, method and scope of the investigation are not clearly stated.

	0
	There is no plan of investigation, or it is inappropriate.



B: Summary of Evidence:

	Marks:
	Level Descriptor:

	5-6
	The factual material is all relevant to the investigation and it has been well researched, organized and correctly referenced.

	3-4
	There is relevant factual material that shows evidence of research, organization and referencing.

	1-2
	There is some relevant factual material but it has not been referenced.

	0
	There is no relevant factual material


C: Evaluation of Sources:

	Marks:
	Level Descriptor:

	4-5
	There is evaluation of the sources and explicit reference to their origin, purpose, value and limitation.

	2-3
	There is some evaluation of the sources but reference to their origin, purpose, value and limitation may be limited.

	1
	The sources are described but there is no reference to their origin, purpose, value and limitation.

	0
	There is no description or evaluation of the sources.


D: Analysis:

	Marks:
	Level Descriptor:



	5-6
	There is critical analysis of the evidence presented in Section B, accurate referencing, and an awareness of the significance to the investigation of the sources evaluated in Section C.  Where appropriate, different interpretations are analysed. 

	3-4
	There is analysis of the evidence presented in Section B and references are included.  There may be some awareness of the significance to the investigation of the sources evaluated in Section C.  Where appropriate, different interpretations are considered.

	1-2
	There is some attempt at analysing the evidence presented in section B.

	0
	There is no analysis.


E: Conclusion:

	Marks:
	Level Descriptor:



	2
	The conclusion is clearly stated and consistent with the evidence presented.

	1
	The conclusion is stated but is not entirely consistent with the evidence presented.

	0
	There is no conclusion, or the conclusion is not relevant


F: Sources & Word Limit:


	Marks:
	Level Descriptor:



	3
	An appropriate list of sources, using one standard method, is included.  The investigation is within the word limit.

	2
	A list of sources using one standard method is included and the investigation is within the word limit.

	1
	A list of sources is included but these are limited or one standard method is not used consistently or the word count is not clearly and accurately stated on the title page.

	0
	A list of sources is not included or the investigation is not within the word limit.


Appendix E: Glossary of Command Terms:
Students should be familiar with the following key terms and phrases used in examination questions, which are to be understood as described below.  Although these terms will be used frequently in examination questions, other terms may be used to direct students to present an argument in a specific way.


	Analyse

	Break down in order to bring out the essential elements or structure

	Compare

	Give an account of the similarities between two (or more) items or situations, referring to both (all) of them throughout



	Compare & Contrast
	Give an account of similarities and differences between two (or more) items or situations, referring to both (all) of them throughout



	Contrast
	Give an account of the differences between two (or more) items or situations, referring to both (all) of them throughout



	Define
	Give the precise meaning of a word, phrase, concept or physical quantity

	Describe
	Give a detailed account



	Discuss
	Offer a considered and balanced review that includes a range of arguments, factors or hypotheses.  Opinions or conclusions should be presented clearly and supported by appropriate evidence



	Distinguish
	Make clear the differences between two or more concepts or items



	Evaluate
	Make an appraisal by weighing up the strengths and limitations



	Examine
	Consider an argument or concept in a way that uncovers the assumptions and interrelationships of the issue



	Explain
	Give a detailed account including reasons or causes



	Identify
	Provide an answer from a number of possibilities



	Justify
	Give valid reasons or evidence to support an answer or conclusion



	To what extent
	Consider the merits or otherwise of an argument or concept.  Opinions and conclusions should be presented clearly and supported with appropriate evidence and sound argument


I.B. History Regional Study








� Although the Extended Essay is a mandatory requirement for the completion of the International Baccalaureate  Diploma, students select which I.B. subject area in which the essay will be written.  It is not a requirement students write the E.E. in History.


�  Items (f) and (g) in this section will be studied as a purposeful link to the course content in the Grade 12 CHY 4UE programme.  On the May 2010 Paper 2 History Exam students should be able to develop a comparative analysis between the ‘Origins and Development of the Authoritarian and Single Party States’ in Castro’s Cuba, the Soviet Union and Nazi Germany.   Should circumstances permit, the study of the Mexican Revolution will also be conducted with the purpose of developing the bi-regional comparison.
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